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The School world has probably never known a scries of Readers
to awaken such intense interest, and to come so near fulfilling the cherish-
ed ideals of many of our best teachers in England and America as

GRADED CLASSICS
There’s a Reason for This, A Valid Reason -

THERE ARE readers that provide away to the land of books so

rugged and so hare and so dark, that the pupil who walks and

stumbles therein never gets a hint of v here he Is going or what he

is going for. This new series of Readers (Graded Classics) says to the

pupil, “Come with me:’* and It takes him by the hand and leads him

gently along away so «mootli, and so full of sunshine and sweet foretastes
of the paradise of literature to which be is going, that he will never knew

just where the pilgrimage ends and paradise begins.

This is its strong point—its strongest point: it does not force a child

into literature: it tempts him into it: and it tempts him into it by awakening

in him a love for reading at the very moment he is learning to read.

It is not assumed that the only business of a reader is to teach a child

to read. The author who assumes this is likely to make a reader that will

teach the child to despise reading. The aim of Graded Classics is to teach

the child to read in away that will develop in him a lovty for reading, ami

everything is made to bend to this end.

What Leading Teachers are Saying'
MRS. N. R. BARRWIN.

Principal School No. Five.
Yonkers. N. Y.

“We have used the ‘Graded Classics
Readers’ with marked success. As a

series we tind them possessing merit
of a high order. From a literary

standpoint the selections have been
wisely made and the teachers, without

exception, testify to the value of the

leaders in arousing and holding the
child’s interest as well as increasing

knowledge and adding to the pupil's

vocabulary.
“The entering into the life of the

child, the selections of games, of

child-like employments for the sub-
ject-matter in the elementary books —

these features accord with the best of

modern ideas in edvfcation.
“In the more advanced book the

ethical side of the student is strongly
appealed to, not only in -the selections
of prose and poetry, but also by the
beautiful illustrations.

“The reproduction of a lesson by an
advanced pupil is one of the surest
tests of the impressions received from
a Reading book. This has been em-
ployed in each class in the Grammar

Grades with excellent results.
“I do not hesitate to endorse the

entire series of ‘Graded Classics’ be-

cause they stand the test of class

room use no less successfully than
they appeal to the eye in their liter-
ary, artistic, and mechanical perfec-
tion.”

DR. C. ALPHONSO SMITH,

Chair of English.

University of North Carolina.

“The First Reader, ‘Graded Clas-
sics,’ seems to me admirably adapted

to its purpose. It is beautifully made
up and the contents are chosen with
rare taste and with tactful under-
standing of what will delight and
stimulate the child.”

El .IZABETII HARRISON,
Principal Chicago

Kindergarten College.

“I write to express to you my great
pleasure in your First Reader in your

‘Graded Classics’ series. I consider
the First Reader the best I have seen.
If you have any more as good as that
is please send them to me, with bill
for same. Present my compliments to
the authors.”

MISS MARY MOORE WELTON.
New York.

“It is altogether the most satisfac-
tory set of Readers I know. In my
opinion you have the right conception
of Phonics, both as to the method of
teaching it and as to its proper subor-
dination to the thought side of the
work. While I differ from you in a
few details, I consider that you have

met the most serious requirement of
a set of Readers —that of giving the
children ‘literature’ from the begin-
ning. You have also succeeded in
giving them much fresh material,
which adds to the attractiveness of the
books. I most heartily commend the
whole series.”

MISS MAY ANDREWS.
Principal Model Training School

State Normal College,
Florence, Ala.

“Since giving Graded Classics a
thorough trial in the Model School
classes, I wish to say that they have
proved satisfactory in every respect.
The selections are from the best liter-
ature for children, the illustrations
are both attractive and helpful, and
the grading is accurate. The chil-
dren. without exception, prefer
Graded Classics to any Readers they

have used, and my only objection to
them is that the children do not seem
satisfied with any other Readers after
having Graded Classics.”

PROF. AI.BERT 11. 1111,1..

Assistant Snpt. Schools.
Richmond, Ya.

“We are delighted with them. They
are first-class in every respect.”

PROF. E. S. DREHER,
Superintendent Schools,

Columbia, S. C.

“Iwish to say that I have examined
‘Graded Classics,’ First and Second
Readers, carefully, and think they are
the handsomest publications I have
yet seen issued from your presses. As
soon as the books are opened one
sees, at a glance at the reading mat-

ter and the delightful pictures, that
he is in a true child’s world, beauti-
ful and charming. These books are
sure to take rank among the best
Readers on the market.”

LORETTA SMITH.
Principal Model School.

Monmouth, Oregon.

“I am delighted with them. The
class of literature; the one-line sen-
tence; the size of print; the gradations
of the lessons, and the coloring of
the pictures, are all very commend-
able features. In fact, the best 1 have
seen. Also the lists of words, or the
attained vocabulary, is a very excel-
lent feature in the arrangement of the
books.”

PROF. W J. SPILLMAN,
Washington, D.

“I think these books incomparably
the best I have seen. The selections
are from our best literature, and they
are made by one who thoroughly un-
derstands the child mind. There is a
liveliness and reality in the illustra-
tions not to be found in any other
school books with which I am famil-
iar. The books are in reality the very

best of literature, and so graded that
each story is of a kind natural to th<
stage of the child mind for which it
is intended.”

PROF. F. H. PERRY,
Memphis, Tenn.

“Children learn to read easier and
quicker than when using other books
of the same grade. * * * Last
year when the Johnson people got up
their First Reader of the ‘Graded
Classics’ series I began with my little
boy, who barely knew his letters. He
is now in their Fourth Reader, and
reads with rapidity and ease. Os
course, he has had exceptional pains
taken with him, but I have used the

books in classes all this year, and with
better results than obtained with the

use of any other book.”

MARY ClIEVES WEST.
Horace Mann School.

New York.

“By far the best I have ever seen.”

PROF. P. P. CLANTON.
Chair of Pedagogy.

University of Tennessee.
“Graded Classics First Reader is

probably the best Reader ever pub-
lished in America. A beginning class
of first-year pupils in ?be Practice

School of the State Normal and In-

dustrial College, Greensboro, N. C..
read it and re-read it in less than

four months. After finishing this

book these children took up a Second
Reader (Graded Classics No. 2 had not

then come from the press), which
they are reading with great ease.”

MRS. LIDA B. McMURRY.
Illinois Normal University.

“I am delighted with it. 1 think it
s one of the very best First Readers
out —perhaps the best. I am inclined
to think so. Its strong points, to my
mind, are: First —lessons that appeal
to the interest of the child, many re-
quiring physical activity as well as
mental. Second —the pictures are a
real preparation for the story to be
read; these are beautiful life-like pic-
tures in the main. Third—the general
make-up of the book is good and at-

tractive. It is well bound and well
printed, with large, full type, and has
an indescribable appearance of clean-
liness. * * * I am hi receipt of
‘Graded Classics’ No. 3. I like the

book very much. The selection of ma-
terial is excellent, the stories are well
re-written, and the illustrations are
excellent.”

I)R. ,T. 11. ORCUTT,
President Central Oregon State Nor-

mal School.
“The First Reader is a natural

method for teaching or learning to
read. This is the first text I have
seen that puts into execution the ac-
tion—the natural law of child-life, it
is well graded, carefully selected mat-
ter being used, and appeals to child-
life from start to finish. The phonic
element in reading is rightly and grad-
ually introduced. The Second Reader
is a continuance of the First, grow-
ing stronger as the pupil advances in
strength. The review of the words
found in its predecessor is an admi
able feature. The Third Reader is
the Second Reader grown older, larg-
er, and correspondingly stronger. The
selections are such as to appeal to the
interest of the pupil, leading him un-
consciously ‘to read to learn’ as well
as ‘to learn to read.’ The Fourth
Reader is a peer among school read-
ers—a book without a superior, so
far as lam acquainted. The mechani-
cal execution is an illustration of art
in book making.”

PROF. A. TOMPKINS.
Principal Chicago Normal School.
“I wish to say that I think the

‘Classics’ an exceptionally good set of
books for school purposes. They are
bright and somewhat unique. I feel
they are among the very best books
now being put forth for school pur-
poses.”

B. F. JOHNSON PUBLISHING COMPANY
ATLANTA RICHMOND DALLAS

F. B. ARENDELL, Representative, Raleigh, North Carolina .

PROF. H. C. GILBERT.
Superintendent Schools.

Florence, Ala.
“It is a series of classic selections,

dressed in such beautiful style as to
make them very attractive and inter-
esting. The sentences are full to' life
and spirit, and beget in the learner a
desire to ‘have more’—quite the oppo-
site feeling begotten by the old-time
tread-mill process of learning to read.
1 was also struck with its careful,
systematic gradation. The pupil is not
crowded and discouraged by the hard-
ness of the reading, but by easy steps
he seems to be led to the more difficult
sentences. lam also pleased with the
ready reference of the First Read r
words found in th first part of the Sec-
ond Reader. All in all, we have never
used a Reader with which we have
been quite so well pleased.”

MISS ASHBERXER, Principal Girls’
High School, Lincoln. England;

PROFESSOR WELTOX, Head of
the Training and Education Depart-

ment, Yorkshire College; MISS EM-

ERSON, Head of Woman’s Depart-

ment and Lecturer in Yorkshire
College.

“It is a decided advance on any-
thing of the kind which has ever been
brought out in England.”

THE DAILY NEWS AND OBSERVER.

DISCIPLINE MUST BE
MAINTAINED IN SCHOOL

A School That Does Not Protect Its New Pupils

From Humiliating Treatment Ought

Not to Exist.
By w. R. WEBB. A.M.. Principal of 801 l Buckle School.

Discipline in its specific application

to the school room means submissive-

rjoss to control. To maintain disci-
pline among pupils is synonomous

with securing obedience to require-
ments of the rightful authority in all

conduct including study. Penalty for
violated law has always among all
people been enforced upon adults

in church or State. No people yet

have ever been found, whether
savage, civilized, semi-barbarous, who

do not in religious observance,
ecclesiastical or State or tribe
requirements Impose sanctions for

violation of law. This imposing of

sanctions for violated law upon adults
is absolutely universal now and has
always been so as far back as history
goes. The Bible begins and closes
with the imposition of penalties. Its
entire history and biography is full of
it. Its precepts and warnings are
based on this principle of punishment
for wrong conduct.

Every statute of States and nations
and countries and municipalities close
with penalties for violation of law.

Every where executions of the law
with courts, jails, penitentiaries, clubs,
money fines, policemen, sheriffs,

judges, magistrates, remind us con-
tinually that to maintain obedience to
law. there must be penalties for its

violation. How can a school be an
exception from this universal custom
both divine and human, when the
school deals with the most lawless
and immature of the human, family ?

No jail, no policeman’s club, no
money tine—just angel-power in the
eyes, when dealing with boys, who are
in the transition stage between boy-
hood and manhood and who do not
fully understand whether they are
men or boys. They have not the wis-
dom to see the consequences of an-
archy, nor the experience to know the
infinite value of law. How can they
be taught respect for law otherwise
than by Its penalties? Those men who
in civil and military life have been
most admired by the young have been
the most exacting as disciplinarians. I
myself saw the death penalty inflicted
under military discipline and with the
approval of Gen. Robert E. Dee, the
peerless man. He was a teacher at
West Point before the Civil War and
a teacher at Washington and L.ee
after the war. He was the imper-
sonation of genius, amiability, of jus-
tice and yet as a teacher and military
commander he impressed upon boys
and soldiers the respect for law by
punishing its violation.

The switch is. now often called
“brute force”—in fact that is a com-
mon application of any corporal pun-
ishment. If evolution he true, and
each individual of the race must go
through all the stages of evolution
through which the race has gone, as
the evolutionists teach, then the boy
is a» brute and needs the punishment
suited to a brute. He is not yet evolv-
ed out of the brutal stage. Now, mark

you. this is the logic of the evolution-
ists. I do not call corporal punish-
ment “brutal.” 1 think it far more
brutal to expel from school and all
opportunity a hoy who simply needs a

| firm and judicious application of a
i reasonable punishment for his short-
! comings and his defiance of righful
[authority. The modern complement
of the banishment of the rod and the
exclusion of the boy as a substitute
for enforced obedience is the reform
school and I see nothing in life more
pitiable than a large reform school,

where every pupil is an anarchist and
eveiy teacher with his strap and his
hose for the water cure must be an

I athlete.
Tlie greatest force in the universe is

moral power that comes from char-
acter. There are a few men with kind
hearts and imperious wills whose
presence governs whether adults or
the immature. These men are few in
number and there is a necessity for
many teachers.

What are those teachers to do
whose moral power does not govern ?

To expel a boy, when a judicious pun-
ishment would bring about a reason-
able obedience to requirement is bru-
tal. It is cruel and wicked to banish
a boy from the society of school life
and put him in that modern peniten-
tiary for hoys—a reform school—-
when for his indiscretions, he simply
requires judicious punishment admin-
istered not in wrath hut for his own
good. The hazing of new students is
brutal. A dose of homespathy would
cure it. and yet hoys are either not
punished at all for brutal cruelty to
others or forever expelled from school
and opportunity. A school that does
not protect its new pupils from hu-
miliating treatment ought not to ex-
ist. There is no reason for its exist-
ence. A school should add dignity to
its pupils. It is not necessary to pun-
ish a boy severely. It is not the se-
verity of the punishment that secures
obedience. It is its certainty and its
justice. It is very seldom necessary
to punish a boy for misconduct, if lie
knows that that punishment is certain
and that it is administered with jus-

tice.
The dignity of the court must he

preserved, if respect for law is to be
preserved. Can it be done in any
other way than by administering its
statutes?

North Carolina has remarkable
prosperity. How much of it is based
on those splendid schools of ; plendid
discipline that trained tlie fathers of
the present generation. The Bin-
ghams. the Wilsons, the Graveses, the
Horners, the Hugheses, whose great
moral force that come from great
moral character was backed by pub-
lic sentiment in the use of corporal
punishment when in their opinion it
wac needed.

Ivmyself have a heart full of grat-
itude for my mother, because she
placed} me, when a small lad. in the

hands of W. J. Bingham and hia sons

William and Robert, who taught at
the Oaks, Orange County, X. C., be-
fore the civil war. This discipline was
then called rigid. It was just, and
kind and parental and their standards
of scholarship and gentility were very
high.

I verily believe that North Carolinas
present prosperity is largely based on
the splendid work of those great
schools.

It is often said that corporal puis
ishment has brutalizing or hardening
effect. There is nothing more harden-
ing than disobedience to rightful au-
thority.

Obedience to authority is the solu-
tion of character in youth and nothing
else is. Obedience is indispensable.
If moral
all right, hut it' moral power does not,
then some other force is indispensa-
ble.

The most hopeless boys are those
whose lives are hardened and brutal-
ized by disobedience. They bring
shame to families and disaster to
themselves. The first law ever gi veil
to man as touching relations of men
to one another was the fifth com-
mandment , which simply required
children to obey parents and nothing
in this commandment said anything
about the character of the parents.
The best tiling, the very ideal of child
life, is obedience to parents, even if
the parents themselves are unworthy.
In no other way can the child get the
experience and wisdom necessary to
solve the problems of life.

The school is the famil— life con-
tinued and the teacher takes the place
of the father and the Supreme Court
of the United States says that the
teacher has all the authority of the
parent. No people has ever surpassed
the Anglo-Saxon in manliness, in re-
finement. England is the home of
corporal punishment anfl it has been
used and still is with great vigor in
their great schools. To take Dicken’s
fiction as sound philosophy in schools,
it ought to hold in the ministry and
law as well. If Pecksniff is to be the
ideal teacher, Uriah Heep ought by
fair reasoning to he taken as the
ideal lawyer. Dickens never attended
a great school and for that reason was
in revolt against society. Thomas
Arnold attended a great school and
spent his life in one. His genius and
character have not been surpassed. He
knew schools and hoys as perhaps no
man ever did. He was for a whole gen-
eration in charge of those boys who
became the leading spirits in all de-
partments of English life, its great
statesmen and lawyers, its great lhan-
ufacturers and engineers. He not only

advocated the use of corporal punish-

ment in school, but used it with vigor,

when he thought it judicious. Those
boys were not hardened nor brutalized
but became the most refined and ac-
complished people who ever lived.
There is no such thing as a great

school without maintaining discipline.
No man can maintain discipline by
physical force alone. The moral, the
gentle, is necessary as well as the
physical.

Bell Buckle. Term., August 5.

The Country School Teacher Can Eat
All the Rations lie Can (Jet.

I.onl belli the millionaire! There
is Rockefeller with no appetite; Mor-
gan so restless he can’t stay long in
the place; Carnegie has long been a
sufferer from dyspepsia, and the rest
of ’em are dying with envy because
they are not us rich as the three of
’em. Biessed be bacon and beans and
health with the grace of God!

HELPTHESTUDENTS
What the Loan Fund Does

for Young Men.

The Noble Fruitage of This Help in

the Useful Lives of Men in

Every Line of Industry

Shown.

R: PROP. d. B. CARLYLE.
The use of loan funds for indigent

students of promise in North Carolina
institutions of learning is of compara-

tively recent origin. The originator

of the loan fund idea in our State is

still living in Raleigh. Today the. loan

fund is regarded as a regular part of

the college equipment. The Universi-
ty and nearly all the leading colleges
for both sexes are supplied with con-
stantly growing funds for the aid of
ambitious youth. The popularity with
which these funds are regarded and
the potency of the influence which
they already exert justify the belief
that they are in future to he a fixed
factor in our educational polity.

The purpose of this paper is to make
some comment on the work of these
funds and to offer some suggestions
for their employment and manage-
ment. That some form of help should

be extended to needy, promising stu-
dents while seeking an education hard-
ly admits of question, and that this
aid is best expressed in a loan is also
fairly well established. A gift may

be repugnant to one's sense of manli-
ness and consequently subversive of

true manhood: but a loan, properly
safe-guarded, stimulates the spirit of
self-help and can bo accepted without
any surrender of self-respect. A proud,
self-reliant spirit may sometimes, with
reason, hesitate to accept a gift. Not
so with a loan. The principle of the
loan is an integral element in business
transactions, and in accepting help
through this channel the student is
doing no more than other men, old
and young, are doing daily in their
business pursuits. He is simply ne-
gotiating a loan to facilitate the busi-
ness of getting an education.

The timeliness of the aid thus ren-
dered is worthv of remark. Busy with
his tasks on the farm or in the store,

or in the railway service, the boy with
the latent fires of ambition burning
deep in his soul, chances to see a col-
lege advertisement. “Loan funds for
the needy.” These words Hash before
him with the swiftness and sweetness
of a message divine. Day dreams he
has had in plenty, but the college with
its golden opportunities seemed so far
away, founded for the favored few.
not for him. But here he sees offered
loans for the needv. He counts his

hard-earned savings—not enough—-
hut when supplemented with the loan
who knows but that he. too, may have
a chance? The dream of the college
course becomes a burniifg desire and
desire soon grows into a grim deter-
mination. A letter is written and an
application made for a loan, and a
soul is born into the kingdom of light,
fir again a student's plans may mis-
carry and his funds fail when his

course is in progress. The loan fun 4
is ready t > save him from the mis-
fortune of an interrupted college

course and an incomplete education.
Great care should be used in the

management of loan funds. Omy

worthy students should receive their
help. A little prudence will furnish
ample protection. The Treasurer
should know boys, their strong and

| weak points. Failure to appreciate or
improve one’s opportunities or wilful

! departure from manly deportment as
1 a student should at once debar from

! the benefit of loans.

I Loans should also have proper safe-

guards. No loan should be made with-
out satisfactory security. The i-ate of

interest should be lower than the legal

rate. Deserving boys can and will give
the required security. The losses are
very rare indeed. No other debtors

' are so prompt in payment.
I The noble fruitage of the loan funds

jis already apparent. Scarce a score
of years have passed since the first
loan fund was established in North
Carolina. In nearly every instance
the fund has been inadequate, but see
the fruits!

1 The Treasurer of every one of these
funds can point to men by the score,
high in official, professional or busi-
ness position, serving their fellows
faithfully and doing life's tasks nobly
and well, loyal to all their interests
of their Alma Mater and to the duties
of citizenship who could never have
caught a glimpse of the larger life
without the aid of the loan fund.

in conclusion 1 would commend the
loan fund for students as one of the
most fruitful fields for the exercise of
a generous philanthropy. Money in-
vested in brick and mortar may live
for a generation but money used in
strengthening brain and developing
manhood will yield rich returns
through all eternity. Loftier and more
lasting than the monument reared by
the poet Horace fs the monument left

by the man who makes it possible for
aspiring youth to crown a manly char-
acter with rich culture.

The loan funds in North Carolina in-
stitutions of learning have come to
stay. Today their total Is hardly in
excess of $50,000. Ten years hence
their aggregate will be more than ten
times as much.

Wake Forest, N. C.

i George Badger Wet more.

To the Editor: In compliance with
request: George Badger Wetmore, a
native of Fayetteville, N. (’., a gradu-
ate of the University of North. Carolina
in 1850, was placed in charge of the
academy in this town, a town of from

j 300 to 400 inhabitants at that date.
This was strictly then for boys and
young men. At ?times, during the
three or four years he was in charge
as principal, the number of students
ran as high as eighty. The impress
left by him here with the boys and
young men is yet seen and felt, though
over a half century has passed,

j A man well prepared for this avo-
cation —a man of fine literary attain-

ments. from this preparatory school
many men entered the best colleges

iin our Southland. To have been pre-
pared for this by George B. Wetmore

was within itself a recommendation
to the University or any other college.
While here as principal of the Acade-
my he professed religion, joined the
Episcopal church and became to be a
noted preacher in his church. Dr.
Wetmore died, i think, in Mocksville.
though of this 1 am not sure. He was
an elder brother of Dr. W. R. Wet-
more. of Lincoln ion, N. C.

W. I. EVERETT
' Rockingham, N. C.

THE PEER OF if
Tribute to Stephen D.

Bagley and Stewart

L. Johnson.

They Did Their Best Work in the Dark

Days Succeeding the War When

the People Were Poor and

the Outfook was Gloomy.
By THOMAS W. BLOUNT.

Os the instructors of youth who

have left their intellectual impress
upon this section, and gone to their
reward, Stephen D. Bagley was easily

the peer of any teacher the South Al-
bemarle country has known in the
last half century. A member of the
distinguished Bagley family of Ral-
eigh, he was a man of fine intellectual
attainments and a master of solid
learning. As a teacher, he had the
peculiarly happy faculty of imbuing

his classes with an enthusiasm which
made study a delight, and the mastery
of each difficult problem an incentive
to greater efforts. His pupils loved,
honored and feared him. On the
play-ground he delighted them by
taking a keen interest in all their
sports, but in the class-room he brook-
ed no foolishness. Those who came
with well-prepared lessons felt that
they had the approval of a master of
learning, whose good opinion was to
be prized. The honest, hard-working
dullard received such encouragement
as kept him constantly hoping that
on the morrow, his tortoise pace would
be increased to the speed of the
bounding hare. The idle and indiffer-
ent quickly learned that laziness whs
a disgrace, and that the neglect of
duty would surely bring failure and
contempt.

Mr. Bagley opened his school in
Plymouth during the first half* of the
decade immediately after the recon-
struction period. It was not the best
time, nor the most favorable locality,
perhaps,

.
for the building up of a

great, strong school, but it was a
mighty happy circumstance for the
boys and girls of that locality. The
people were very poor, and were
dazed by tile number and magnitude
of their misfortunes. Nearly all the

educated families had been destroy-
ed, or had gone away to escape the
humiliation of being subject to their
former slaves. For no section drank
deeper of the vile dregs of reconstruc-
tion than did Plymouth. In spite of
all this Mr. Bagley succeeded in stir-
ring up enough interest in education
to supply him, master of teaching
that he was, with all the pupils he
could attend to. He was of a restless
temperament, which compelled him
to go from place to place, doing good.

This disposition of his, inflicted an ir-
reparable loss upon Plymouth, and
the country about it, and robbed him
of much of what should have been
tlie ripening fruits of his labors. The
children of some of his principal pa-
trons becoming grown up, and onhov
leaving school or entering college, he

put an end to his labors in
and found employment
Wherever he went, he m
large measure of success,
gret that a lack of know!
facts prevents my giving
tended notice of his great
flee it to say, that ¦ wl
wrought, he gave the same
ful service. Today his
numbered among the most
zens of the communities wh
bored. Doctors, lawyers, mi
the gospel, teachers, merchan
ers and business men of every
owe a large measure of their >

in life to the teaching power.
Stephen D. Bagley. And happy a
that I may for them and myself,

.

this brief tribute to his memoiy.
Captain Stuart L. John; ton was an

other teacher of note, a man of learn-
ing, who was a native of this county,
reared on a farm near Plymouth, a
graduate of the University of North
Carolina, and a brave Confederate
soldier.

Captain Johnston was engaged in
the study of the law, when the Civil
War came on. Like thousands of
other gallant sons of the South, at the
first sound of the tocsin of war, lie
put aside his private business, and
enlisted in the service of his Stale.
He was Captain of Company “FI,”
Seventeenth Regiment, N. C. T. Cap-
tain Johnston was not a hard student,
seeking knowledge, as a miser seeks
gold, to hoard it. He loved learning
for its beauty, because it elevated and
ennobled the soul, and he sought it
as the bee seeks honey, among the
flowers and fragrant fields of life. Fa-
milial- with several language?, muster
of an elegant diction, lie wrote and
spoke with fluency; while the facts
of history, of mythology, of mathema-
tics, and of learning generally, went
about with him as if he was a fa-
miliar friend, as a reader, ho had no
superior, and delighted and charmed
ail who heard him. Possessed of a
nimble wit, he was quick at repartee,
and could overturn an antagonist in
argument with the ease of a trained
gladiator, but he loved not bouts of
this kind, and never sought them.

Like many another fine spirit, he
had his days of gloom, but the
shadows quickly passed, and the sun
of a beautiful cheerfulness shone
through the most of his checkered
life. Children loved him and honored
his as an elder brother. He was not
a martinet, but he led his pupils
through the fields of knowledge by
sure pathos, making study as near
recreation as it was possible.

The scenes of his labors as a teach-
er, was Washington Beaufort, and
Bertie counties. He died while teach-
ing in the latter county. He “rests
beneath the shade of the trees,” on
the banks of the- Roanoke, in the
sacred precincts of Grace church-
yard. Plymouth. N. C. A fitting
burial place for a “Soul so warm and
true.”

It is to teachers like these that the
State owes a debt of deepest gratitude.
In the darkest days of her great af-
fliction, when the cherished hopes of
her bravest sons and noblest daugh-
ters, had well-nigh turned to ashes of
deespair in their hearts, these choice
spirits relighted the lump of learning
which like a pillar of Hen,! \ )y i -and a pillar of fire by night, is surelyleading our people to tne land
glorious promise. Let us delight to
honor their memory.
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Roper, N. C.

Riches have wings that flying-ma-
chine inventors are unable to dupli-
cate.
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