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By R. L. GRAY.
The establishment next month of

the new High School to be operated as

a part of the public school system
of Raleigh, marks the close of more

than a century of famous “academies”
for boys and young men in this city.

Fitly there will be at the head of the

new school, one of the most famous
of the masters of these old time schools
which provided through private enter-
prise the instruction which the slower
process of educational development
has now assured to every' youth in the
city.

This man is Professor Hugh Mor-
son, wro for twenty-eight years has
taught in Raleigh and whose gradu-

ates have done him honor in scores
of colleges and in many of the towns
and cities of this and other States.

With the closing of the Raleigh Male
Academy on the second of last June,

the academy as a private institution
passed from Raleigh, the day' to which
it had been tending for more than a
hundred years having at last arrived.

Between the first development of

the teachings of the rudiments and

the more finished —not to say techni-
cal-instruction of the college or uni-
versity', the academy occupies a mid-
dle ground that is as delicately piv-
otal to results as is adoles-
cence to life itself. The edu-
cational future and, therefore,

largely' the usefulnes.4 of the man de-
pends as much on his academy life
as does the future of the man depend
upon the leanings of the years imme-
diately over-lapping boy-hood. It is
the critical time, the necessary pause
for adjustment, the spur to ambition
or the drag of indifference. Thus the
first essential of a man who would con-
duct an academy is that he be a man.
Learning is a secondary incident.
Ability, even, to instruct is not con-
clusive. Nor does it suffice that the
teacher be a man against whom there
can be no moral reproach. Such are
frequently as milk and water: equally
inefficient with their insipidity. The
academy' boy is strangely affected by
the man who rules over him in the
days when he must be spurred to
work. He judges with a shrewdness
which cannot be avoided, tests him
with a hundred sudden crises, weighs

his conduct unconsciously and comes
to judgment as hard as stone. And,

having judged, the boy gives execution
against himself, for of such

is the habit of youth. If the
master is a thing of learning, if he is
“soft,” if he is, more than all. un-
just, the boy flaggelates himself in
contempt of a weak authority. The
academy is a place where boys learn
strength or weakness according to the
personality of the teacher. They ac-
quire character for college, the desire
to learn, or the cynicism which comes
out only with effort disproportionate
to the ease of infection.

These things are common known-
ledge to the academy boy after his
school days are over. It is then, of
course, that, the real learning starts
and that character shapes itself from
the lump. What has gone before,
at the common school, at the acade-
my and the college is vastly more im-
portant in what these years have forced
into life byway of personal con-
tact than in that which has been ac-
quired in the way of knowledge—,
which must come to fruit at the first
hand of experience and never can be
acquired from a book. So that, in the
more impersonal relation of a college
where instruction is, as it were, spread
on a free table for consumption, it is

the academy with its intimate touch,
its young admirations or its youthful
contempt, that counts. The profes-

sor of a “chair” has largely done his
duty when he guides investigation in-
to the mysteries of his specialty; the
teacher of the academy has a more
important role. The one shapes the
lump; the other gives it its consist-
ency.

A Stern, High-Minded Breed.
This article shall have to deal,

necessarily with scant detail, of the
growth of the academy for boys in

Raleigh, from the beginning of the
nineteenth century till the close of
the system with the honorable demise
of the Raleigh Male Academy last
lune. In that time not more than a
lojsen men have kept straight the his-
torical line. Among them are figures
grander in their productive influence
>n life than the most successful of
tatesmen brave-hearted, simple

men. looking high to the future and
dainty at the present, doing their duty

is they saw it. sometimes stern to a
ault, sometimes of quick temper,

ometimes intolerant but always with
she dignity of strength and earnest ef-
ort about their every' deed and their
¦very word! A great handful whose
.vorks endure, who beat on posterity
with masterful fists, who left their
mark in the world. These were old-
.ashioned school teachers. A bit prim-
tive, perhaps, but thorough. That was

i heir foall-mark, their thoroughness
They* knew boys—knew them undei
:he dirt, under the skin, to the roon
>f their hair. And they made then
nen. They were hated, sometimes
eared sometimes, respected always ir
he hearts of the rabble of hot* bloor
vhich boiled the more violently' fo>

ihe battle. For it was a fight fron
’he beginning .this foregathering oi
'lie old-time school-master and hi?
normal charges. There was never a

truce declared —neither side wanted it.
All was fair in the game—except a
lie—and, that lacking, there was no
real bitterness behind the never-ending
conflict. Humour there was of a
sturdy sort, indeed. There, too, it was
give and take. Every old master had
his nick-name, product of the years,
condensed wit of generations. But the

master was equal to the task. His
tongue was ajs ready as his lash; his
sarcasm bit while yet his hand was in
the collar of the culprit. A queer
regime, this syr stem, in these day's of
no 'manual punishment and “expul-
sion” as the topmost penalty of crime.
The old master was above expulsion;
the boy r could not rely upon it for re-
treat. It was a case of fighting it out
or quitting the game. The result was
that there were developed types which

were so excellent that they have the
unconscious glamour which we are apt

to attach to things which are old. The
system has played out now, but it
worked in “those day's,” when masters
were not afraid to whip nor boys to
fight.

I have emphasised this conflict be-
tween the teacher and the taught, be-
cause it is precisely what will be lost
from the old academy when the high

school eventually supplants it for all
time. The high school can supply the
teachers, the methods, the study, even
the masterful hold of good men on
boys which makes the learning stick
and makes it something to have got.
But it cannot restore the personal
equation. That, in a sense, has gone,
perhaps for the best, but schooling
must not now he the fun for either
party that it used to be.

Raleigh has had g.mong the mas-
ters of the academies four men who
stood forth as great in their day and
generation: William McPheeters,
“Jeff” Lovejoy, J. J. Fray and Hugh
Morson. The latter, after twenty-
eight years of teaching at the Raleigh
Male Academy, was unanimously
chosen as the head of the new high
school to be established in the fall.
With a record behind him such as few
men have ever made, with the respect
of every' boy' who ever sat in his school
room, honored in many States, with
his graduates high in their professions
and represented in many' faculties,
this man is still not old. still strong,
still ready for the giving of years of
his life to the larger public which tin*
necessity of making a living has thus
far kept him from serving. It has
been a life which any man climbing
down the crest of the hill before the
sudden slant, might justly pause and
contemplate with envy'.

The Academy Idea In Ralcigli,
The first indication of a private

school in Raleigh is found in a notice
in the Raleigh Register of the 15th of
June, 1800, in which it is stated that
"a school will be opened at Raleigh
on the 18t.h Inst, for the instruction of
young gentlemen and ladies. * * *

The tuition of the young gentlemen
to be conducted by Mr. Guthrie, and
that of the young ladies by' Mrs. Lang-
ley.” The courses of instruction are
set down as, reading, writing and
arithmetic, $-.50 per quarter, with
needle work apparently thrown in.
For English grammar, the classics and
the sciences, the cost was $3.50 a quar-
ter. There was also to be a boarding
department, with board for the term
at SSO. This school does not seem to
have prospered, for it dropped from
the notice of the papers, and is with-
out other tradition, apparently, than
that given above.

On Friday, November 27th, 1801, it
is found that the Hon. Tim Blood-
worth presented a petition in the Leg-
islature from the people of Raleigh
asking that the Assembly would grant

the use of one of the squares of the
city* for the purpose of establishing an
academy and also presented a bill car-
rying the petition into effect. The bill,
entitled. “An act to establish an
academy in the city of Raleigh” was

! passed either in the latter part of 1801
or early' in 1802, the same being
copied in full in the Raleigh Register
of February 10th. 1802. The trustees
named were John Raven, William

| White, Sherwood Haywood. Theo-
' philus Hunter, John Ingles, Nathaniel

| Jones, Matthew McCullers. William
i Hinton, Simon Turner. Sam High,
I Joseph Gales. John Marshall. William
Boylan, Henry Seawell. They were
trustees of the “Raleigh Academy.”
The square designated in the bill was
that owned by the city’ and then known
as “Burke’s Garden,” the present site
of the Governor’s Mansion.

The trustees first met on March
23rd, 1802, at the Court House, decid-
ed to raise subscriptions and to meet
again on the 21st of April, at which
time there were reported SBOO sub-
scribed. At a subsequent meeting it
was decided to advertise for bids for
a building, which was fully described.
The building was to be 40x24 feet, two
storied, and with a pitch of 12 feet be-
low and 10 above. At a meeting held
on the sth of June. 1802. it was de-
cided to attempt to raise S6OO addi-
tional for the purpose of constructing
the building of brick, but this was
never done. The location of the
school was fixed at the centre of Burke I
Garden and to face North and South.
The contractor, J. M. Goodloe, report-
ed on the 27th of June, 1803. that the
frame of the building was ready to be
raised and the school was completed a
ew months later.

It does not definitely appear who
first taught in this early academy, but
t must have been intended for one Mr.
fohn Evans, for in the Register of
September sth, 1803, there appears an
idvertisement “To School Masters:
!"he precarious stale of health of Mr.
'ohn Evans, who for some time past

las taught reading, writing and ac-
ounts in the city, having obliged him
o relinquish school keeping for the
iresent, a steady person of good (har-

der might enter upon a school of
orty (40) pupils.”

But on March 17th. 1804, there is an
•nnouncement that the trustees of the
oademy desired to secure the services

>f a teacher who could also give a
’weekly discourse.”

The discourse referred to meant, of
ourse, a sermon and it is significant

¦f the then extremely early age and
ick of progress of the capital city-
hat there was no church and no
ireaching except as some minister

Happened to appear on Sundays, when
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services would be held in the State
House. The academy, therefore, while
not in any sense denominational,
seems to have been intended as a reli-
gious as well as educational institu-
tion. That was no light employment
expected of the first master of the
new academy, to teach a set of inde-
pendent youths, some of whom were
physically men full grown, and ty
preach to an entire community in
which were naturally represented
every denomination.

Following this advertisement, it was
announced on June 25th. 1804, that
the school would be taken by Rev.
Marin Detargny, a graduate of Prince-
ton University, with Mr. Chesley
Daniel, of the State University, as as-
sistant. Rev. Detargny was doubtless
a Huguenot, for after a few months
in Raleigh, he moved to Charleston,
where he was afterwards ordained by

! the Presbytery as pastor of the French
Protestant Church. The real name of
this first principal was doubtless De
Zarney —or Dezarnez, both of those
names being common French appella-
tions.

Aftei* the departure of Rev. De-
targny', the school was run for a while
by Mr. Daniel and a Mr. McGready,
but neither of them was a minister
and in the meantime the city had no
regular pastor. Hence an advertise-
ment was inserted for the purpose of
securing a pedagog who could also
preacn, and on October the sixth, 1806,
the Register says:

“We have pleasure in announcing to
the public that the Rev. W. L. Turner,

late Professor of languages in Wash-
ington Academy at Lexington, Va., a
gentleman of high character and at-
tainments, is engaged as Superintend-

ent of our Academy and Pastor of the
City.”

The religious needs of a community

1 which lumped its education and its
i worship were satisfied.

This school, which continued appar-
* ently under the management of Rev.

Turner for four years, was evidently
very successful for the trustees are re-
ported as discussing an enlargement
of the school building owing to an
“over-flowing enrollment” of pupils.

The Rev. William McPheeters.
In 1810, however, there came to

preside over <he school Rev. William
I McPheeters, a young Presbyterian di-

Rev. WILLIAMMcPJIEETERS,
Eminent Educator In The Early Days

of Raleigh.

vine of Virginia, who for over thirty’

years, sixteen of which were spent as
principal of the academy, exerted the

widest possible influence in the State,

lie was a man of learning and of a
compelling force. He was one who
knew how to combine sternness with
a kindly soul. He made no com-
promises, set his duty high and lived
his professions. Under his manage-
ment the academy' thrived as it had
not done before. It out-grew in influ-
ence its locality. Pupils came from
many other States to attend. The
sixteen years in which Rev. Mc-
Pheeters—made a D. D. by' the Uni-
versity in 1819—was at the helm, was
a period of honor and usefulness.

Dr. K. P. Battle, in his centennial
•ddress on the city of Raleigh iu 1 892,
well caught the spirit and gives a
fine mental picture of that remarkable
man. I quote:

“There was no more influential man
in the .State than Dr. McPheeters. Be-
sides his ministerial duties he was a
great power in education. Two years
after coming to North Carolina he was
elected a Trustee of the University.
His school received patronage from all
parts of the South, from Virginia to
Louisiana. He was? impartial in his
kindness and his severity, as exacting

with large boys as with small. Once
when a boy, almost ready to enter the
University’, presuming on his size, and
possibly’ on his being the son of the
great Colonel Polk, rail from the
threatening rod in full speed towards
home, the Doctor pursued, and in
sight of the awe-struck pupils captur-
ed the fleeing youth and administered
such a tanning as was the source of
abundant good to the future Bishop

of Louisiana and Lieutenant General
of the Confederacy. The Bishop

thanked him afterwards, saying that
it was the turning point of his life.

“Dr. McPheeters had some able as-
Among his pupils were some of the
most eminent men in the land, who all
testified to his superiority'. Among
them I recall is mentioned a young
emigrant irom Scotland, who was
married wnile a, citizen of Raleigh and
afterwards becajne one of the most
distinguisned teachers in the South,
Rev. Alexander Wilson, on whom our
University' conferred the degree of
Doctor of Divinity in 1839. James
Grant, who graduated at our Univer-
sity’ in 1831, by teaching in the same
school, raised the money which en-
abled him to emigrate to lowa, become
an eminent lawyer and judge, and
near the close of his life to be a bene-
factor of his Alma Mater.”

Tlie Old Time Regime.
speaking of the old-time schools

and the teachers, Dr. Battle says:
“Education was not made easy in

the old-time schools for boys. Their
teachers were faithful and learned, as
a rule, but the methods were not cal-
culated to make learning and litera-
ture popular with the rising genera-
tion. People believed that teaching
and medicine were alike in the respect

that the more nauseous they were the
greater good was effected. Most
teachers ruled by fear rather than by
love. The combined din of body-
wrapping switch and howling boys was
often heard from the school room. As
a necessary consequence schools were
odious to the pupil. The average
“scholar” as he was called looked on
any youngster who claimed to love
school as a devotee of the Father of
Lies rather than of the God of Truth,
and as seeking unholy pretenses to ob-
tain the praise of the teacher. The
books taught were, as a rule, without
illustrations and expressed in language
above childish comprehension. It
strikes one with astonishment to see

what dry abstract passages of great
authors are contained in the juvenile
readers of old times, and to notice
what polysyllabic words were contain-
ed in definitions to be learned by mere
children. Things had improved some
in my boyhood, but I remember that
when eight years old I was forced to
study a book in which my duty was,
under penalty of the rod, to spell such
words as druggist, and then give from
memory the so-called definition phar-
maco polls.*’

Dr. McPheeters conducted the Aca-
demy until 1826, when he resigned,
and until the Presbyterian church was
erected in 1817, preached weekly in
the State House. He afterwards went
to Fayetteville, where he conducted a
female school and later returned to
Raleigh, where he established a school
of his own in competition with the
Raleigh academy. He died in 1842,
having declined shortly before that
time the presidency of Davidson Col-
lege on account of failing health.

St. Mary's a School For Boys.
It is interesting to note, in connec-

tion with the tracing of the history of
the Raleigh academies, that St. Mary’s
School was originally organized and
for a time successfully run as an in-

stitution for boys. This school was
started in 1832 on subscriptions to the
amount of $12,000, mostly in notes,
the St. Mary’s tract of 159 1-2 acres
was bought and the property mort-
gaged to secure the purchase money.
Dr. Joseph G. Cogswell, afterwards li-
brarian of the Astor Library in New
York, was the first principal. The
school at one time had 135 pupils, but
declined with the years and the prop-
erty was afterwards sold, being bought
in by Duncan Cameron. It was but a
short while after this that the present

school was founded for girls by Dr.
Albert Srnedes.

“Old Jeff” Lovejoy.
Following Dr. McPheeters at the

Raleigh Male Academy came Jefferson
Madison Lovejoy, a man of power,
temper, learning and eccentricity. He
put his personality into the name of
the school, so that for years It was
known as "Lovejoy School.” The
tales of that distinctive institution and
its master would fill a volume. It was
a fighting school. The teacher fought
with his switch and ruler, the scholars,
afire with the glory of battle, settled
disputes among themselves with fist
and skull fights which proceeded to a
finish. “The Big Oak,” at the corner
of Edenlon and Blount, was the arena
and the fights under its branches have
gone into city history' and become with
tradition battles of a sort worthy of
a Roman holiday.

Os Lovejoy', Dr. Battle says: “Old
Jeff” was the last of the old-time
teachers, and he became somewhat
milder at the close of his career. His
standing rule was a lick for each word
missed, and lie seemed to enjoy the in-
fliction. 1 have heard him ridicule a
moaning sufferer. ‘What is a whip-
ping? Nothing but bringing a stick
into contact with a boy’s leg. Why
make a fuss about that?’

"On the whole he was a good teach-
er amt kind to those who would do
right and obey orders. He was a man
of force and striking pecularities of
manner and diction. With what
awe I listened to the account of
his courtship of his excellent wife. ‘I
courted her; she said ‘No!’ 1 said, ‘lf
you will not have me you shall not
marry another. I will watch. If any
man shows attention to you I will
kill him! She was a good woman. She
did not want young men slaughtered.
She <1 id not want me to be hung for
murder. She married me and has
been the best*-wife in the world.’ ”

During 1873 and 187 4 there was a
school for boys which was located on
tile lot of the Eden ton Street Metho-
dist Church, and run as a church
school, although it was not strictly
denominational but was attended by
many boys of ether than the Metho-
dist faith. The principal of this
school was the Rev. S. it. Trawick,
who was assisted by E. E. Gray, Esq.,
now a Winston lawyer, and then un-
der eighteen years of age, although a
college graduate for several y'ears.
Later the school was run for awhile
by Mr. Gray' and afterwards merged

into the Lovejoy academy. A little
later there was another school on Wesi
Joues street near the site of the Blind
Institution which yvas conducted by
the Presbyterian pastor, Rev J. M.
Atkinson, and his son-in-law, Major
Charles Scott.

The “Raleigh Male Academy.”

in 1876 the school went into the

hands of Mr. Hugh Morson, who had
been teaching at Hillsboro with Mr.
Horner. For a year he ran the aca-
demy in connection with Major

Charles H. Scott and the next session
was associated in the management
with Captain J. J. Fray.

Neither of these men can perhaps
be properly termed an “old-time”
school teacher. Captain Fray
had some of the marks; oc-
casionally' he would let fly a
book at the head of some recal-
citrant or impertinent pupil and ho
wielded the rod on occasion mightily,
our not with the nonchalance of the
older masters. As “Fray and Morson"
running the “Raleigh Male Academy.”
the school prospered until Captain
Cray’s death in 1883, the site having

been moved from the old Burke
square in 1881 to the location at which

ihe school was since conducted up to
last June.

in 1884 Captain C. B. Denson be-
came associated with Mr. Morson, and
as “Morson and Denson” tlie school
was run until Captain Denson’s death,
when Mr. Morson conducted it, em-
ploying his assistants. Captain Denson
was a man of rare scholarship and
real ability as a teacher, but he was
not of the temperament to deal with
youthful effervesenee. His gentle na-
ture must have suffered much at the
hands of the young “Indians” he was
called upon to control.

A Learned Man, “Born” a Teacher.
Mr. Morson, however, knew his boys

as well as he did his books. He is a
great teacher. A man who enforces a
certain calm in the school room as a
right, who has the power of illustra-
tion —that almost uncanny ability to
unravel a tangled proposition which is
the heritage of the born teacher. A
scholar of a progressive sort, tied to
no hide-bound convictions, yet inde-
pendent and not at the mercy of any
cult. Mr. Morson’s talents are of the
order which would at first thought
seem to have been wasted outside of
a college chair. Yet the academy work
has probably done the greater amount
of good. It has made possible a
hundred “chairs” for a hundred pu-
pils. It has armed a multitude of lads
with the central idea of self-respect.
It has sent out into life its hundreds
of boys too poor to go to college with
the college spirit of the confidence of
self help. Mr. Morson was not an
“old-time” master. Almost I had said
lie was in a class to himself. He
neither ran riot over the rod nor made
himself ridiculous with effete palaver
of moral suasion backed by the empty
victory of the “expulsion” idea. He
both whipped and expelled at times.
As he would change a Latin or Greek
grammar when he found the thing to
suit his need, so would he fix the pun-

ishment in his own mind as it seemed |
to fit the case. j

I have seen him walk a solemn \

measure down an aisle, with an al- '
most too impassioned appearance of
utter peace on his face, until, within
the proper distance of some offender,
he would spring-. At such a moment,
his eyes protruded, the strong tendons
of his wrists stood up like whip cords,
vise-like fingers closed on his prey,
and there was a rennaisance of old-
time methods which set everybody ex- i
cept one in the room wild with delight, j

At the memory of such occasions, j
it almost seems that I have been un- I
der as well as seen one of the “old j
masters” —but I know I haven’t.

RALEIGH SCHOOLS
•-v

Fine Results of Twenty-

Eight Years of Public
Effort.

One hundred years after the De-
claration of Independence, the first
graded school in Raleigh war. organ-
ized in the old Governor’s Mansion
by Capt. John E. Dugger, of Warren-
ton, a brave soldier and an able
teacher. The school seems to “have
caught from the air the name Cen-
tennial,” and retains it still.

The friends of the new movement,
recognizing the necessity for local
taxation, prepared a bill authorizing
a levy of a special school tax of ten
cents on one hundred dollars of prop-
erty. This bill became a law in 187 7.
After levying this tax for several years
in succession, the people voted that |
this tax should be levied annually for
public school purposes.

In 1885 a new charter was obtained,
and permission v/as given for a vote
upon the issue by the city of twenty-
five thousand dollars in bonds for a j
school building and grounds and soon
the mansion gave way to the present
school house, new in everything but
its name. Two years later the grounds

Prof. EDWARD P. MOSES,

Superintendent of Raleigh System of
Public Schools.

were enlarged and the Murphey School
was erected.

In 1889, the special tax levy for
schools was increased to twenty cents
on the hundred dollars, a rate some-
what below the average of the special
tax levies on property for public
school purposes in the towns and cities
of North Carolina.

In 1900 a school bond issue, of $50,-
000 was authorized for permanent im-
provements. Then the Wiley School
was built, many additions to other
buildings were made, and all the pub-
lic school property of the township
was freed from debt.

During tlie past two years, the pro-

Prof. HUGH MORSON,
Head of The New High School Depart-

ment of The Raleigh City Schools.

gress of the system has been so rapid
as to seem almost revolutionary. Su-
burban schools have been established
north, couth and west of the city. A
fine lot, within a stone’s throw of the
Capitol and the Olivia Rane- Library,
has been purchased, upon which the
school committee has decided to erect
a high school building.

A compulsory education law, the
employment of special teachjrs of
domestic science, of vocal music, and
of drawing and the establishment of
the high school, show that, the schools
are destined soon to become much
more efficient instruments than they
have heretofore been in the great
work of popular education.

Twenty years ago, when I came to
Raleigh I saw in my dreams a public
high school, open to every bright boy

and girl, an incentive to all. To-day
the public high school of Raleigh is
a certainty. Prof. Hugh Morson is
its principal, and, in this particular, I
feel that age has more than fulfilled ,
the promises of youth, A few days
ago I happened to stumble upon the
following in Tlie News and Observer
of November 17, 3 SB9: “At the in- ,
termediate examination in Latin at
the University, the class numbering ,
sixty made a line record. Os the first ,
six in the order of the grade, five are ;
Raleigh boys and were all students of ,
the Raleigh Male Academy. The first ]
six were as follows: Hubbard Argo, ,

Sam Ashe, Crawford Riggs of Oxford, |
William Snow, John Stronach, Ed. |
Battle. Five of the above are Raleigh (
boys and are from the Raleigh Male «
Academy, and the honor reflected (
upon Raleigh and the institution is
one to be proud of.” t

EDWARD P. MOSES. ,
Superintendent. .

Raleigh, N. C., Aug. 12.

Eittle Elsie—“Mamma, please give ‘
me some more paregoric.”

Mamma—“Why, Elsie, you surely .
haven’t another pain, have you?”

Little Elsie — now, but I’m
afraid I might have one tomorrow.”

“I wonder what’s the matter with 1
my eye,” said Elmer. “It hurts every
time I rub it.” {

“Then don't rub it.” said his moth-
er. i

“But,” said Elmer, “how can T tell ‘
whether it hurts if I don’t rub it?” i
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North Corolina’s Marked
Educational Progrsss.

By «T. Y. JOYNER.

(Continued from Page One.)

The schools belong to the people,
and they will be no better than the
people desire and demand. The prog-

j ress in public education must, there-
j fore, depend largely upon public senti-

, ment and public demand.
The best evidence of the marked

j growth in public sentiment and inter-
est for education is to be found in the
greatly increased enrollment and daily
attendance in the public and private
schools and in the over-flowing attend-
ance at the colleges and the Univer-
sity; in the building and improvement
of public school houses; in the large
number of applications for loans for
this purpose; in the thousands of dol-
lars raised by private subscription for
building and improving houses and
for lengthening the school term; in the
rapid growth of local taxation and
consolidation; in the utilization of all

the available appropriation for rural
libraries; in the large number of ed-
ucational gatherings, the large attend-
ance at these meetings and the great
demand for public addresses on edu-
cation.

This growth in public sentiment and
interest has been greatly fostered and
stimulated by the campaign for edu-
cation, carried on in all sections of the
State by public speakers, among whom
were teachei*, editors, lawyers,
preachers, business men, public offi-
cials and others. This campaign has
been carried on under the direction of
the Campaign Committee for the pro-
motion of education in North Caro-
lina, consisting of the State Superin-
tendent of Public Instruction, as chair-
man; Dr. Charles D. Mclver, chair-
man of the Campaign Committee of

I the Southern Educational Board;
Governor R. B. Glenn, and ex-Gover-
nor Charles B. Ayeoek, with Mr. R. D.
W. Connor as secretary. The funds
for the payment of the expenses of the
speakers engaging in the campaign

| have been supplied by the Southern
Education Board and this has been
the extent of the connection of that
board with it. In addition to this
special campaign, the State Superin-
tendent has been engaged in the cam-
paign the whole year, using all the
time that he could spare from his
work in the office for field work. The
campaign has been supplemented also
by numerous brief bulletins on various
phases of educational work and prog-
ress, issued from the office of the State
Superintendent and distributed
throughout the State. The State
press lias almost without exception,
aided in every possible way in carry-
ing on this campaign for the cultiva-
tion of public sentiment, and it has"
been one of the most potent factors
of the educational progress of the
State. In addition to this public cam-
paign, a campaign lias been quietly
carried on in many counties and com-
munities by the County Superintendent
as he moved among the people in the
performance of his duties, aided by
teachers, by school officers, by influen-
tial, earnest, patriotic, private citi-
zens.

It is my deliberate conviction that
the great masses of the people in
North Carolina are interested as never
before in the education of their chil-
dren. that they are talking about it
among themselves more than ever be-
fore, and that they are more deter-
mined than ever before that their
children shall be educated and shall
have an equal chance in life with the
children of other States and other
lands. They usually do what they are
determined to do.

Enrollment and Attendance.
During the two years, ending June

80th, 1904, there was a reported in-
crease in enrollment of 20,207 white
children and 4,470 colored children,
and a reported increase in average
daily attendance of 13,891 white chil-
dren and 7,270 colored children. Com-
pared with the two preceding scholas-
tic years the increase in reported en-
rollment was 47,052 white children
and 20.332 colored children, and the
increase in average daily attendance
was 35,808 white children and 10,031
colored children. In other words
these many more white and colored
children respectively were enrolled,
and in daily attendance upon the pub-
lic school during the two years ending
June 30, 1904, than during the pre-
ceding two years. It is noticeable
also that the increase in enrollment
and average daily attendance is large-
ly in excess of the reported increase
of school population during the same
period. There can be no surer evi-
dence of the increase and interest in
public confidence and in public senti-
ment for education.

Improvement of Teachers.
Some successful efforts have been

made for the improvement of the
teachers. Large and successful Sum-
mer schools for teachers, with most
efficient faculties, have been conducted
at the University, the A. and M. Col-
lege, Davidson College, Boone and
Edenton. The County Institute has
been strengthened as a factor for
teacher training, by allowing a larger
appropriation for it, enabling the State
Superintendent to employ more and
better trained men and women to con-
duct it. The work of the County In-
stitute and Summer schools has been
further improved by the arrangement
of a systematic, progressive course of
institute work, prepared in pamphlet
form and placed in the hands of all
teachers and institute conductors, thus
giving more definiteness, unity, uni-
formity and continuity to the work.
I’’or the professional improvement of
the teachers carefully prepared bulle-
tins on the best methods of teaching
the various common school branches,
containing also list of the best and
most helpful professional books on
these various subjects, have been is-
sued from time to time from the office
of the State Superintendent of Public
Instruction and placed in the hands of
the public school teachers. In many
counties, under the leadership of pro-
gressive and competent County Super-
intendents, Teachers Associations have
been formed and through these asso-
ciations lias been carried on a valua-
ble study of subjects and methods, and
through them also much has been
done for the cultivation of a profes-
sional spirit and enthusiasm, a sort
of esprit de corps among the teachers.

There is a growing demand for bet-
tor teachers and this demand can be
met only by increasing and improving
the facilities fur training teachers, and
by making it possible through an in-
crease of teacher’s salaries for the
teachers to avail themselves of these
increased facilities for professional
improvement.

By and by, when small Fred had
finished sobbing, he said; Mamma, you
told a story.”

"Why, Fred, what do you mean?”
asked his mother.

"You said you were going to give
me a good whipping,” explained Fred,
“but I didn’t see anything good abdut
it.” ,

*

TRAIN 1 HAND
Our Industrial Progress

Just Beginning.

In Manufacturing and Industries North

Carolina Should be the Massa-

chusetts of the South.
By PRES. GEORGE T. WINSTON.
The greatest need of our State.is in-

dustrial skill and efficiency. 'Wonder-
ful progress has been made along

these lines during the last thirty years.
Few, if any, of the older States have
developed manufactures, and improved
iand values, during this period, to a
greater degree than North Carolina.
This very development, however,
serves better than argument to em-
phasize our need of still larger and
finer skill and training. We rank
imong the poorest States in the Union.
Ours is the lowest per capita of
A'ealth. And, yet our “learned profes-
sions” are a!! crowded. Our mental
and moral culture are of a high order.
We have plenty of well trained, pow-
erful int< fleets, plenty of strong char-
acters, plenty of individualism and
self-reliance. Eut we have little pow-
er of co-operation and a very dearth
of skilled labor. Our fingers, hands,
and eyes, are quite untrained; and our
minds look upon industrial and manu-
al training as decidedly inferior to
mental, both in power and in respecta-
bility.

Our industrial progress has only be-
gun. We are but a step removed from
unskilled labor. Competition will soon
destroy our profits in the manufac-
ture of coarse products. Unless we
advance, we shall fall back where we
were a generation ago. The remedy
is still greater skill, more efficient la-
bor, larger use of machinery, in-

creased diversification of industries,
and a co-partnership of mind and
hand, working together intelligently,
skilfully, zealously, and in full sym-
pathy.

To - secure these results our State
needs universal industrial education.
Our youth should be taught to labor,
and to labor skilfully. Too long we
have builded exclusively on brain cul-
ture. Wre followed the example of
the world; but we are now clinging to
that example after the world has re-
jected it. The result is a greater
chasm between brain power and hand
power in North Carolina than proba-
bly elsewhere on the globe inhabited
by the English race.

This is the age of the engineer.
Farming, manufactures, transporta-
tion, sanitation, war, commerce, all
rest upon the work of the engineer.

The problems of the age are no longer
purely mental and speculative, but al-
most entire industrial. Tlie foremost
nations are those that exercise mastery

over the forces of nature; those that
most utilize the visible forces of na-
ture in the production and exchange
of wealth; that invent and employ
tools and machinery; that create new
forces and powers, thus increasing and
multiplying nature’s stock. France
and Germany, England and America
are producing annually more wealth
and exerting annually more power
over human affairs than all the rest
if the world combined. They are do-
ing it by an irresistible combination of
head and hand, overpowering and
dominating the nations and races that
employ only the head, as well as those
hat employ only the hand. New

York and London rule the world; not
by statesmanship, but by statesman-
ship directing power. For centuries
the statesman has dreamed of a canal
between the Atlantic and the Pacific;
but the problem of its construction is
one of engineering, rather than of
statesmanship. The civilization of
Africa, the Christianization of Asia, the
Anglicizing of Central and South
America are problems which will be
solved mainly through industrial
agencies; by machinery, applied
science, and the various lines of en-
gineering. Sanitary engineering will
make life in the tropics possible for
the English race; commercial and in-

dustrial engineering will make the
great English race masters of the
mines, the fisheries, the plantations,
the quarries, the forests, and the com-
merce of Asia, Africa and South

America.
What we need in North Carolina is

more skill, more practical knowledge,
more business enterprise, more ma-
chinery and tools, more steam and
electricity, more labor-saving inven-
tions, instead of muscle and drudgery.
The time will come when all these
things will be necessary, in order that
we may maintain ourselves in the
fierce industrial wsfr which awaits us.
We can make ourselves the most inde-
pendent, the wealthiest, and the hap-
piest State in the Union, if we will only
fit our youth by proper education to
utilize the almost infinite resources
and powers with which the God of
nature has blessed our State.

We have eight principal sources of
wealth:

First, the soil and its crops; second,
forests; third, mines; fourth, fisheries;
fifth, water front; sixth, health and
pleasure resorts; seventh, climate;

eighth, population.
1 cannot, in the space assigned me.

consider in detail all these resources.
1 believe I can safely say that the
sum total of wealth potentialities con-
tained in these eight factors is not
surpassed by those of any State in the
Union.

North Carolina should be the Massa-
chusetts of the South. Her College of
Agriculture and Mechanic Arts, rival-
ing the Massachusetts Institute of
Technology, should train annually for
the service of the State and the de-
velopment of its resources, thoroughly
equipped engineers, (civil, electrical,
sanitary, mining, mechanical and
chemical), architects, chemists, agri-

culturists and horticulturists. By the
side of this great college should stand
a school for the manual training of
skilled workmen —carpenters, brick-
layers, plasterers, mechanics, machin-
ists, electricians, boiler and engine-
tenders, dynamo-tenders, dairymen,
florists, gardners and stock raisers.
When this is done, we will say ot
North Carolina, not that she fills every
blank in the cencus table, but that
she produces a greater variety of raw
material, and manufactures it into
more valuable products than any
State in the Union; and that her peo-

ple, adding to the blessings of nature
the power of trained skill and techni-
cal knowledge, have provided for
themselves and their descendants, not

only liberty and good government, but

the highest average of health, wealth,

comfort and happiness obtainable on
the globe.

Teacher —“Nellie, name three kind.*
of grain used in making bread.”

Nellie (aged (i) —“Flour, baking
powder and soda.”
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